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"The Illustrated London Drawing Book" by
Robert Scott Burns, 1853

16 ILLUSTRATED LONDON DRAWING-BOOK.

Fig. 36 shews the position of the two ellipses @ and 5, which form the

fig. 34, fig. 35

bases of the ornamental sketch shewn in fig. 37. In like manner, the half-
ellipse, formed on the horizontal line, in fig. 38, is the foundation of the
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sketeh shewn in fig. 39, So also is the foundation of a flower-petal shewn
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fig. 38, fig. 39,

in fig. 40 made clear by the analytical sketeh in fig. 41, where the prelimi-

FIGURE AND OBJECT DRAWING, 55

the first to lose their distinctness. The copy here given is treated with
# broad effect of light. The few strongly-marked weeds give an effect to
the whole; the reflections in the water are indistinet, in consequence of its

being & mnning stream. The ass sketehed in fig, 38 must fiest be carefully
outlined, then pencilled in a vigorous manner, o as to give the rough effoct.
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In a former sketch we have given a specimen of the mode of delineating the
foliage of an onk-tree. We now give another in which the tree is the prin-
:l::l object (fig. 39). The further branches are made darker, which brings

the nearer ones. The pupil will see from this sketch how the effect
of water is given with very little trouble. The drawing in fig. 40 will

PERSPECTIVE DRAWING, 30

the pasition of the eye with reference to any object to be drswn; and
in the drawing, it is a very good

where many objeets must be ineluded
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one to adopt; but when it is not desirable to take in many objects, a
smaller angle will often be advantageous, as shewn in plan, fig. 18, where
the adoption of a smaller angle, d f ¢, oxcludes the two
objects @ and ¢ from the width embraced by the picture.
From what has been stated, it will be apparent that
the width of the plane of delincation, that is, of the picture,
and the lines which form the angle of vision, constitute a |
triangle, the apex of which is the station-point. 1t is im-
portant to have a clear conception of this, as it regulates
the diatance of the spectator from the
plane of the picture, and this dis-
tance exercises an important infin-
ence in determining the forms of

objeets in perspective.

We have seen in the street-view,
figg. 2, how olijects of equal height and Heanise
width diminish in their perspective /4
height and width as they recede from \/
the eye. A similar diminution takes
place in their i ity g vi.

perspective lengths ; and
these diminutions, by which their apparent bulk is reduced, depend on their
respective distances from the spectator.  The rule for determining dimi-



. In 1910 "New Textbook of Drawing" (Shintei
Gacho) was edited by Akira Shirahama.

. It was the first Japanese art textbook to

consider the psychological development of
the child.

. The book covered both brush and pencil
drawings.



. In the Taisho Era

(1912-1926) - the
so-called "Taisho
Democracy" influenced
many parts of Japanese
life including education.

. The Free-Drawing
Education Movement
(Jiyuga Kyouiku Undo) was
started by Kanae
Yamamoto.

Self-portrait by K. Yamamoto,
1915



The rural school Yamamoto visited at Tolstoy's home Yasnaya Polyana
(pictured) inspired him to bring democratic education to Japan.
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K. Yamamoto guiding a group of children sketching as part of the
Children's Free Drawing movement in Ueda, Nagano



. 1919: The first exhibition of children's free painting
in Japan;

. Establishing of Japan Children's Free Drawing
Association.

. 1921: Yamamoto's book "Free Drawing Education"
was published.

Our education of freedom is not to educate as teachers like. Itis not a
worship of freedom showing the model of freedom but to teach free-
dom itself....In my belief, the essence of human beings will never be
improved if their freedom is restrained. At least those who don't
know freedom will never grow. To enrich individual freedom is our
idea of education.”

Quote from K. Yamamoto



. Yamamoto's idea of the importance of
freeedom was revived after World War IT.

. In 1952 "Society for Creative Aesthetic
Education" was established. It urged
teachers to change their old opinion of art
education.

. The leaders of this movement were Sadajiro
Kubo (1909-1996) and Tamiji Kitagawa
(1894-1989).



Regarding the seminar of the Society for
Aesthetic Education for teachers Kubo stated:

When Japanese people go to Europe or America, they feel the very
free atmosphere of the democratic society which releases their minds.
However, all Japanese art teachers cannot go to Europe or America.
So we tried to reproduce a similar environment inside Japan to give
tgag’bers the opportunity to experience a free atmosphere even a little

bit.*



. Association of Innovating Children's Painting (1959)
. Plastic Art Education Center (1955)

. InSEA's 17t International Conference was held in
Tokyo in 1965.

. 1998, Tokyo - InNSEA's Asia Regional Meeting

www.insea.org

International
Society for
Education through

Art | InSEA




Visual culture in Japanese art education

Newly emerged issues in
art education:

. To cultivate critical
attitude toward visual
culture;

. Not to neglect student's
keen interest in comics;

. To work on various points
such as the purposes of
artwork, the artistic
backgrounds, etc.




Conclusion

. In the beginning of the 20™ century the Japanese art
education was influenced by the ideas from the western
countries, which included the concept of freedom and
creativity.

. A strong impact was made by such movements as the

Free-Expression Movement in 1920s and the Creative
Aesthetic Education Movement in the 1950-1960s.

From around 1965 Japan began to develop its own
perpective in art education.

. Recently the major issues of art education have been

concentrated on visual culture. Appropriate understanding
of popular culture is taught.
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